1.
CEFNDIR A’R CYD-DESTUN CYFREITHIOL

1.1
Mae Rhan IV o Ddeddf Gwahaniaethu ar sail Anabledd 1995 (fel y’i diwygiwyd gan Ddeddf Anghenion Addysgol Arbennig ac Anabledd 2001) yn rhoi dyletswydd ar awdurdodau addysg lleol ac ysgolion i gynyddu fwyfwy hygyrchedd ysgolion i ddisgyblion ag anableddau.  Daeth y dyletswydd hwn i rym ar 08 Hydref 2003 ac mae gofyn i strategaethau hygyrchedd yr AALl a chynlluniau hygyrchedd ysgolion fod yn eu lle ers 01 Ebrill 2004.

1.2
Rhaid i strategaeth AALl gyflwyno ei gynlluniau ar gyfer gwella hygyrchedd ysgolion a gynhelir gan yr AALl a’r addysg feithrin a gynhelir yn ei ardal.  Rhaid i gynllun hygyrchedd ysgol amlinellu sut y mae ysgol yn bwriadu gwella hygyrchedd i ddisgyblion ag anableddau.

1.3
Bydd Estyn yn monitro’r modd y mae’r AALl a’r ysgolion yn gweithredu ei dyletswyddau cynllunio yn ystod ymweliadau ag AALl ac ysgolion ac arolygiadau.

1.4
Mae dyletswydd ar AALlau ac ysgolion, y naill i baratoi strategaethau hygyrchedd a’r llall i baratoi cynlluniau hygyrchedd. 

1.5
Nid yw gwneud ysgolion yn fwy hygyrch yn golygu dileu rhwystrau yn unig.  Mae’n golygu cynyddu mynediad yn yr ystyr ehangach, i sicrhau bod yr addysgu a’r dysgu yn hollol gyraeddadwy i bob disgybl.  Mae tair elfen i’r dyletswydd cynllunio fel y nodwyd yn Adran 28 D o Ddedd AAA ac Anabledd 2001:

· cynyddu’r graddau y mae disgyblion anabl yn gallu cymryd rhan yng nghwricwlwm yr ysgol;

· gwella amgylchedd ffisegol yr ysgol i gynyddu’r graddau y mae disgyblion ag anableddau yn gallu manteisio ar addysg a gwasanaethau cysylltiedig mewn ysgolion; a

· gwella’r modd mae gwybodaeth ysgrifenedig a roddir i ddisgyblion heb anableddau yn cael ei chyflwyno i ddisgyblion ag anableddau;

Nod y dyletswydd cynllunio yw helpu AALlau ac ysgolion i wella mynediad ar gyfer disgyblion ag anableddau mewn modd bwriadol a strategol a thrwy hynny alluogi disgyblion ag anableddau i ddatblygu eu llawn botensial yn unol ag egwyddorion Y Wlad Sy’n Dysgu.

1.6 
Wrth gynllunio ar gyfer anghenion disgyblion a darpar ddisgyblion ag 

anableddau, mae angen i ysgolion gofio bod gwella mynediad i ddisgyblion ag anableddau yn gallu gwella mynediad i staff, rhieni ac aelodau’r cyhoedd sydd ag anableddau hefyd.  Bydd hyn yn helpu ysgolion ac AALl i gyflawni eu dyletswyddau cyfreithiol o dan Rannau II a III o’r DGA sydd wedi dod yn berthnasol, gam wrth gam, i ysgolion ac AALl ers 1996 (gweler Cylchlythyr 20/97 y Swyddfa Gymreig).

1.7
Mae Deddf Plant 1989 yn datgan fod plentyn yn anabl os yw’n ddall, yn fyddar, yn fud, yn dioddef o anabledd meddyliol o unrhyw fath, yn anabl o achos salwch neu anaf, yn anabl ers genedigaeth neu’n dioddef o unrhyw anabledd penodol arall.  Nid oes yn rhaid i namau corfforol fod wedi eu cydnabod yn glinigol na hyd yn oed wedi cael diagnosis clinigol.  Fodd bynnag, mae’n rhaid i namau meddylol fod wedi cael diagnosis clinigol.

Ers mis Medi 2002, bu’n anghyfreithlon i ysgolion ac AALlau wahaniaethu yn erbyn disgyblion ag anableddau yn eu trefniadau ar gyfer derbyn a gwahardd disgyblion ac ar gyfer darparu addysg a gwasanaethau cysylltiedig.  Rhaid i ysgolion ac AALl:

· Beidio â thrin disgyblion ag anableddau yn llai ffafriol na disgyblion eraill.

Er enghraifft:

Gwrthod derbyn plentyn i ysgol oherwydd ei anabledd

Gwrthod gadael i blentyn fynychu gwersi gyda phlant eraill oherwydd ei anabledd

Gwrthod gadael i blentyn fynd ar daith ysgol, gan nad yw’r ysgol wedi gwneud addasiadau “rhesymol” i ymdrin â’i anabledd

· Cymryd camau rhesymol i osgoi rhoi disgyblion ag anableddau o dan anfantais sylweddol (y dyletswydd “addasiad rhesymol”).

Er enghraifft:

Mae ysgol uwchradd yn gwneud trefniadau arbennig ar gyfer disgyblion anabl sy’n sefyll arholiadau cyhoeddus

Mae athro’n rhoi’r gorau i siarad wrth ysgrifennu ar y bwrdd gwyn fel y gall disgybl ddarllen ei wefusau

Mae athro’n rhoi nodiadau ar y wers i ddisgybl sydd â dyslecsia

2.
STRATEGAETH HYGYRCHEDD 2004-2007

Dylai’r strategaethau/cynllun hygyrchedd ddisgrifio sut, dros y tair blynedd nesaf y bwriedir:

· gwella mynediad i amgylchedd ffisegol yr ysgol

· gwella mynediad i’r cwricwlwm

· gwella mynediad i wybodaeth ysgrifenedig a ddarperir gan ysgolion

2.1
Gwella mynediad i amgylchedd ffisegol yr ysgol
Yr AALl fydd yn bennaf gyfrifol am gwblhau archwiliadau mynediad corfforol ac addasrwydd ysgolion, blaenoriaethu gwaith, addasu a chynyddu nifer yr ysgolion prif-lif hygyrch yn y sectorau cynradd ac uwchradd.  Bydd yr AALl hefyd yn darparu hyfforddiant a chyngor i lywodraethwyr, penaethiaid ac yn cadw gwybodaeth am nifer y plant a’r bobl ifanc ac anableddau o wahanol fathau ar draws yr Awdurdod.

Dylai ysgolion:

· sicrhau fod gwaith adeiladu/addasu/cynnal a chadw a drefnir gan yr ysgol yn cymryd anghenion plant a phobl ifanc ac anableddau, staff ac aelodau eraill o gymuned yr ysgol i ystyriaeth:

· cynnal archwiliad mynediad

· datblygu ethos cynhwysol

· darparu cyfarpar arbenigol i ddiwallu anghenion unigolion

· sicrhau hyfforddiant a chyngor i lywodraethwyr, staff addysgu a staff ategol

· cydweithio ag asiantaethau eraill i gefnogi mynediad a chynhwysiad

Ceir arweiniad pellach ym mharagraff 3.13 – 3.26 Cylchlythyr Cynulliad Cenedlaethol Cymru Rhif 15/2004 “Cynllunio ar Gyfer Cynyddu Mynediad i Ysgolion i Ddisgyblion ag Anableddau”.

2.2   
Gwella Mynediad i’r Cwricwlwm
Mae’r cwricwlwm yn cynnwys addysgu a dysgu a’r ddarpariaeth ehangach sy’n cwmpasu clybiau ar ôl ysgol; gweithgareddau hamdden a diwylliannol; chwaraeon a theithiau ysgol.  Mae cynllunio ar gyfer gwella mynediad at y cwricwlwm yn cynnwys rhoi sylw i drefniadaeth a chefnogaeth ysgol a dosbarth, trefnu’r amserlen, dewisiadau cwricwlwm, defnyddio staff a darparu gwybodaeth a hyfforddiant i staff.

Gall ysgolion ddefnyddio amrywiaeth o ddulliau wrth gynllunio a chyflwyno’r cwricwlwm.  Er enghraifft:

· Trefniadau grwpio sy’n galluogi disgyblion ag anableddau i weithio gyda’u cyfoedion.

· Trefniadau cefnogaeth cyfoedion fel gefeillio, mentora neu “gylch o ffrindiau” sy’n cynllunio ffyrdd i helpu’r disgybl sydd ag anabledd gael mynediad at y cwricwlwm a’r cyfleoedd cymdeithasol a ddarperir gan yr ysgol.

· Banc adnoddau o syniadau a chynlluniau gwersi; defnyddio’r gefnogaeth ar gyfer ehangu mynediad i’r cwricwlwm a gynigir gan yr AALl ac fel yr amlinellir yn strategaeth hygyrchedd yr AALl.

Ceir arweiniad pellach ym mharagraff 3.3 – 3.11 Cylchlythyr 15/2004.

2.3
Gwella’r ffordd o gyflwyno gwybodaeth i ddisgyblion ac anableddau

Dylai ysgolion gyflwyno eu cynlluniau i wneud gwybodaeth ysgrifenedig a roddir fel arfer gan yr ysgol i’w disgyblion – taflenni, amserlenni, gwerslyfrau, gwybodaeth am ddigwyddiadau ysgol – yn gyraeddadwy i ddisgyblion ag anableddau.  Gallai hyn gynnwys defnyddio fformat arall, fel print bras, tâp sain, braille, system symbolau cydnabyddedig, defnyddio TGCh a darparu gwybodaeth yn llafar, drwy leferydd gwefus neu iaith arwyddion.  Dylai’r wybodaeth gymryd anableddau disgyblion i ystyriaeth a dymuniadau disgyblion neu eu rhieni am y dull cyfathrebu y maent yn ei ffafrio.


Rhaid darparu’r wybodaeth o fewn amser rhesymol.  Cyfnod rhesymol fyddai dechrau’r flwyddyn academaidd ar gyfer amserlenni; a dechrau’r wers ar gyfer taflenni sydd eu hangen yn ystod y wers.

SUT I DDATBLYGU CYNLLUN HYGYRCHEDD YSGOL

(Adran 5 Cylchlythyr 15/2004)

Sefydlu grwp cynllunio 

Hygyrchedd

Adolygu’r cynllun







Archwiliad mynediad 

ac adolygu gweithgareddau cyfredol


Gweithredu








Dyfeisio camau 

gweithredu i ddileu rhwystrau



Cwblhau a chyoeddi’r






Gosod nodau a

cynllun








thargedau



Ymgynghori ar y cynllun

1. Sefydlu grwp cynllunio: gallai’r grwp gynnwys:

· llywodraethwyr a chyfrifoldeb penodol am AAA

· rhiant disgybl ac anabledd

· cynrychiolydd o fudiad anabledd lleol

· pennaeth

2. Archwiliad mynediad ac adolygu gweithgareddau 

presennol

· darganfod unrhyw ffactorau sy’n rhwystro mynediad neu gynhwysiant

· adolygu trefniadau presennol

· amgylchedd ffisegol

· darparu cymorthyddion a gwasanaethau ategol

· arferion dysgu ac addysgu

· y cwricwlwm

· hyfforddiant staff

· diwylliant ac ethos yr ysgol

3.
Camau i ddileu rhwystrau

Tymor byr
· gweithio gyda chlwstwr o ysgolion

· rhannu arferion da i wahaniaethu’r cwricwlwm



Tymor canolig
· sicrhau bod holl staff yn derbyn hyfforddiant cydraddoldeb anabledd o fewn dwy flynedd



Tymor hir
· gwneud mannau cyffredin yr ysgol ac ystafelloedd dosbarth dethol yn hygyrch (mewn ymgynghoriad â’r AALl i gytuno ar raglen gyfalaf)

4.
Gosod nodau a thargedau

· nodau a thargedau mesuradwy (e.e. holl staff i gael hyfforddiant ymwybyddiaeth anabledd o fewn dwy flynedd)
· angen iddynt gynnwys terfynau amser a strategaethau gwerthuso
5.
Ymgynghori ar y cynllun gyda:

· staff yr ysgol

· pawb sydd wedi bod yn rhan o’i gynhyrchu

· corff llywodraethol ar gyfer ei gymeradwyo

6.
Cwblhau a sicrhau cyhoeddusrwydd

· rhoi sylw i ymatebion yr ymgynghoriadau

· cyhoeddi gwybodaeth yn adroddiad blynyddol y llywodraethwyr i rieni

7.
Gweithredu

· dyletswydd statudol i weithredu’r cynllun ac i glustnodi adnoddau digonol ar ei gyfer

8.
Adolygu’r cynllun

· adolygu’n gyson

· datblygu’r trefniadau gwerthuso (nodau, targedau, amserlen)

9. Adnabod llwyddiannau’r cynllun drwy:

· newid yn hyder y staff yn addysgu disgyblion anabl

· tystiolaeth o gynnydd yng nghyfranogiad disgyblion ag anableddau yn mywyd llawn yr ysgol

· boddhad disgyblion a’u rhieni gyda’r ddarpariaeth

· archwiliadau ym mhrif feysydd y cwricwlwm

· gwybodaeth i ddisgyblion ar gael mewn amrywiaeth o fformiwlau

ARCHWILIAD MYNEDIAD I YSGOLION

Adnabod Rhwystrau i Fynediad: Rhestr Wirio

Adran 1

Cwestiwn
(
(

Ydi maint a threfn y lleoedd, gan gynnwys yr holl gyfleusterau academaidd, chwaraeon, chwarae a chymdeithasol, y dosbarthiadau, y neuadd, cantin, llyfrgell, y gampfa a chyfleusterau chwaraeon allanol, meysydd chwarae ac ystafelloedd cyffredin yn caniatáu mynediad i bob disgybl?





Ydi disgyblion sy’n defnyddio cadeiriau olwyn yn gallu symud o gwmpas yr ysgol heb wynebu rhwystrau i fynediad tebyg i’r rhai a achosir gan ddrysau, stepiau a grisiau, cyfleusterau toiled a chawodydd?





Ydi’r llwybrau teithio a amgylch safle’r ysgol a’r trefniadau parcio yn ddiogel?  Ydi’r llwybrau’n rhesymegol ac a yw’r arwyddion yn dda?





Oes systemau brys a systemau gwagio ysgol wedi cael eu sefydlu i roi gwybod i BOB disgybl, gan gynnwys disgyblion ag AAA ac anableddau, gan gynnwys larymau ag elfennau gweledol a chlywedol?





A ddefnyddir arwyddion heb fod yn weledol e.e arwyddion cyffwrdd i gynorthwyo pobl i ddefnyddio adeiladau, gan gynnwys lifftiau a botymau cyffyrddadwy?





A ydi addurniadau’r ysgol yn rhai nad ydynt yn achosi dryswch neu benbleth i ddisgyblion anabl â nam ar eu golwg, awtistiaeth neu epilepsi?





A ydi’r arwyddion yn ddigonol a dim yn peri dryswch?





Ydi’r mannau y dylai disgyblion gael mynediad atynt wedi’u goleuno’n dda?





Ydi’r mannau storio yn caniatau disgyblion ag anableddau gael mynediad at offer a chyfarpar cymorth?





Oes camau yn cael eu cymryd i gynnwys pobl ag anableddau sy’n effeithio ar eu clyw a’u golwg o ddigwyddiadau e.e. gan ystyried acwsteg ystafell, cyfarpar swnllyd a chyflwyno deunyddiau?





Adran 2

Cwestiwn
(
(

Ydi’r dodrefn a’r offer yn cael eu dewis, eu haddasu a’u lleoli’n briodol?





Ydych chi’n sicrhau bod athrawon a chymorthyddion dosbarth wedi cael yr hyfforddiant angenrheidiol i addysgu a chefnogi disgyblion anabl?





Ydych chwi’n gwneud y defnydd gorau o gymorthyddion dysgu?





Ydi’r dosbarthiadau wedi’u trefnu yn y ffordd orau bosibl i ddisgyblion anabl?





Ydi’r gwersi yn ymateb i amrywiaeth y disgyblion?





Ydi’r gwersi yn gyraeddadwy i bob disgybl?





Ydi gwersi yn cynnwys gwaith i’w wneud gan unigolion, parau, grwpiau a’r dosbarth cyfan?





Ydi’r holl ddisgyblion yn cael eu hannog i gymryd rhan mewn gweithgareddau corfforol, cerdd a drama?





Oes amrywiaeth o weithgareddau’n cael eu cynnig gan gynnwys trafodaeth, cyflwyniadau llafar, ysgrifennu, tynnu llun, datrys problemau, defnydd llyfrgell, deunyddiau clyweledol, tasgau ymarferol a thechnoleg gwybodaeth?





Ydi staff yn cydnabod ac yn rhoi ystyriaeth i’r ymdrech feddyliol a wneir gan rai disgyblion anabl e.e. wrth darllen gwefusau?





Ydi staff yn cydnabod ac yn ystyried yr amser ychwanegol sydd ei angen ar rai disgyblion anabl wrth ddefnyddio offer ar gyfer gwaith ymarferol?





Ydi staff yn darparu dulliau amgen o roi mynediad at brofiad neu ddealtwriaeth i rai disgyblion anabl nad ydynt yn gallu cymryd rhan mewn gweithgareddau neilltuol e.e. rhai dulliau ymarfer mewn addysg gorfforol?





Ydych chi’n cynnig mynediad priodol at dechnoleg gwybodaeth briodol i ddisgyblion ag anableddau?





Ydi teithiau ysgol, gan gynnwys teithiau tramor, yn agored i bob disgybl waeth beth fo’u cyrhaeddiad na’u nam?





Ydi staff, llywodraethwyr a disgyblion yn derbyn hyfforddiant ac addysg mewn materion cydraddoleb anabledd?





Ydi pawb yn teimlo eu bod yn cael croeso?





A oes disgwyliadau uchel ar gyfer y disgyblion?





Ydi staff, llywodraethwyr a disgyblion yn rhannu athroniaeth gynhwysol?





Ydi’r holl ddisgyblion yn cael eu gwerthfawrogi’n gydradd?





Ydi staff yn ceisio dileu’r holl rwystrau i ddysgu a chymryd rhan?





Adran 3

Cwestiwn
(
(

Ydych chi’n darparu gwybodaeth mewn print bras, ar dap sain neu mewn braille i ddisgyblion neu ddarpar disgyblion a allai gael anhawster gyda’r ffurfiau arferol o wybodaeth ysgrifenedig?





Ydych chi’n sicrhau bod gwybodaeth yn cael ei chyflwyno i grwpiau mewn modd sy’n addas ar gyfer pobl ag anableddau sy’n effeithio ar eu golwg e.e. drwy ddarllen sleidiau uwchdaflunydd yn uchel a disgrifio diagramau?





Oes gennych chi gyfleusterau i gynhyrchu gwybodaeth ysgrifenedig mewn ffontiau o wahanol faint?





Ydych chi’n defnyddio canllawiau’r RNIB ar gynhyrchu gwybodaeth ysgrifenedig mewn fformatau dealladwy?





Ydych chi’n sicrhau bod staff yn gyfarwydd â’r technoleg a’r ymarfer a ddatblygwyd i helpu pobl ag anableddau?





Ydi’r “corff cyfrifol” yn ymwybodol o’i ddyletswyddau a’i gyfrifoldebau o dan Deddf Gwahaniaethu ar Sail Anabledd?





Ydi cynlluniau cyffredinol yr ysgol yn cymryd y ddyletswydd i wneud addasiadau rhesymol i ystyriaeth?





Oes gan yr ysgol weithdrefn fewnol ddigonol i ddelio â chwynion?





CREU CYNLLUN MYNEDIAD

Dyma engraifft o gynllun y gallai gweithgor cynllunio ysgol ei gynhyrchu ar ôl adolygu’r cynlluniau cyfredol (yn neilltuol, ail-fodelu’r adeilad, trefniadau derbyn a pholisi AAA), drwy edrych ar ddewisiadau o ran gwella mynediad o fewn y trefniadau presennol a chynnal archwiliad o safle’r ysgol mewn perthynas â mynediad.  Dylai’r gweithgor cynllunio barhau i gyfarfod yn rheolaidd i fonitro gweithrediad y cynllun ac i gadw anghenion mynediad yr ysgol dan adolygiad.


Targedau
Strategaethau
Canlyniad
Amserlen
Nodau a gyflawnwyd

Tymor Byr
Argaeledd deunydd ysgrifenedig mewn fformatau amgen
Mae’r ysgol yn ymgyfarwyddo ei hun â’r gwasanaethau sydd ar gael drwy’r AALl ar gyfer trosi gwybodaeth ysgrifenedig i fformatau amgen
Os oes angen, gall yr ysgol ddarparu gwybodaeth ysgrifenedig mewn fformatau amgen
Tymor 3 2003/2004
Gwella’r dull o gyflwyno gwybodaeth i ddisgyblion anabl

Tymor Canolig
Cynnwys cynlluniau lliw priodol wrth ail-addurno er lles plant â nam ar eu golwg a gosod llenni
Ceisio cyngor gwasanaeth cefnogi synhwyrau AALl a RNIB ar gynlluniau lliw a llenni priodol
Gwneud sawl dosbarth yn fwy hygyrch i blant â nam ar eu golwg
Tymor 1 2004/2005
Hygyrchedd ffisegol yr ysgol wedi gwella


Hyfforddi athrawon ar wahaniaethu’r cwricwlwm
Ar ôl cynnal archwiliad mae’r ysgol yn penderfynu y byddai athrawon yn elwa o gael hyfforddiant am wahaniaethu’r cwricwlwm
Mae athrawon  yn gallu diwallu anghenion plant anabl yn llawnach o ran mynediad at y cwricwlwm
Tymor 2 2004/2005
Cynnydd yn y mynediad at y Cwricwlwm Cenedlaethol

Tymor Hir
Ysgol yn cynllunio gwella mynediad i fannau penodedig dros gyfnod o flynyddoedd ariannol olynol.  Yr ysgol yn penderfynu pa rai o’i mynedfeydd a’i allanfeydd fydd yn cael blaenoriaeth, ac yn ffitio rampiau a chanllawiau iddynt oll
Adolygu faint o adnoddau sydd ar gael o’r gyllideb ddatganoledig a thrafod arian o’r rhaglen gyfalaf ysgolion gyda’r AALl
Dros gyfnod 3 blynedd bydd mynedfeydd, bloc gwyddoniaeth a llyfrgell yr ysgol i gyd â mynediad llawn
Tymor 3 2005/2006
Hygyrchedd ffisegol yr ysgol wedi gwella

1.
BACKGROUND & LEGISLATIVE CONTEXT

1.1
Part IV of the Disability Discrimination Act 1995 (as amended by the Special Educational Needs and Disability Act 2001) places a duty on local education authorities and schools to plan to increase progressively the accessibility of schools to disabled pupils.  This duty came into force on 08 October 2003.  LEAs accessibility strategies and schools accessibility plans should have been in place by 01 April 2004.

1.2
An LEA strategy has to set out its plans for improving the accessibility of LEA maintained schools and maintained nursery education provision in its area.  A school’s accessibility plan has to set out how a school is planning to improve its accessibility to disabled pupils.

1.3
ESTYN will be monitoring how LEAs and schools are implementing the duties placed on them as part of their inspections of schools and LEAs.

1.4
LEAs and schools are under a duty to prepare accessibility strategies and accessibility strategies and accessibility plans respectively.

1.5
Improving the accessibility of schools is not just about removing barriers, it is about increasing access in the widest sense, to ensure that teaching and learning is fully accessible to all pupils.  The planning duty embraces three strands set out in Section 28D of the SEN and Disability Act 2001:

· increasing the extent to which disabled pupils can participate in the school curriculum;

· improving the physical environment of schools to increase the extent to which disabled pupils can take advantage of education and associated services in schools; and

· improving the delivery to disabled pupils of written information provided to pupils who are not disabled;

The planning duty is designed to help LEAs and schools improve access for disabled pupils in a planned and strategic way and in so doing enable disabled pupils to develop their full potential in accordance with the principles set out in The Learning Country.

1.6 In planning for the needs of disabled pupils and prospective pupils, schools need to bear in mind that improved access for disabled pupils may also improve access for disabled staff, parents and members of the public.  This will help schools and LEAs fulfil their legal responsibilities under Parts II and III of the DDA which have applied to schools and LEAs in stages since 1996 (see Welsh Office Circular 20/97).

1.7
The Children’s Act 1989 states that a child is disabled if he is blind, deaf or dumb or suffers from a mental disorder of any kind, or is substantially and permanently handicapped by illness, injury or congenital deformity or such other disability as may be prescribed.  Physical impairments do not have to be clinically well recognised or even diagnosed.  Mental impairments do, however, have to be clinically diagnosed.

1.8
Since September 2002, it has been unlawful for schools and LEAs to discriminate against disabled pupils in their arrangements for admissions and exclusions and for the provision of education and associated services.  Schools and LEAs must:


· Not treat disabled pupils less favourably than other pupils: and

For example:

Refusing to admit a child to school because of their disability

Refusing to let a child attend lessons with other children because of their disability

Refusing to let a child attend a school trip, because the school has not made “reasonable” adjustments regarding his or her disability

· Take reasonable steps to avoid putting disabled pupils at a substantial disadvantage (the “reasonable adjustment” duty)

For example:

A secondary school ensures special arrangements for disabled pupils who are taking public exams

A teacher stops talking whilst writing on a whiteboard so that a deaf pupil can lip-read

A teacher provides a pupil with dyslexia with lesson notes

2.
THE ACCESSIBILITY STRATEGY 2004-2007

The accessibility strategy/plans should describe how, during the next 3 years it is proposed to:

· improving access to the physical environment of schools

· improve access to the curriculum

· improve access to written information provided by schools

2.1
Improve access to the physical environment of schools
Responsibility for completion of physical access and suitability audits of all schools will rest mainly with the LEA which will also prioritise schemes to increase the number of accessible mainstream schools both at primary and secondary level.  The LEA will also provide training and advice to governors, headteachers and associated groups regarding duties and regulations within the Act and maintain up to date information regarding the number of children and young people with disabilities of different types through the Authority.

Schools should:

· ensure that any building work/adaptations/repair and maintenance work arranged by the school takes account of the needs of children, young people, staff and other members of the school community

· ensure an access audit has been completed

· develop an inclusive ethos

· provide specialist aids/equipment to meet the needs of individuals

· arrange training and advice for governors, teaching staff and non-teaching staff

· work collaboratively with other agencies to support access and inclusion

Further guidance is given in paragraff 3.13 – 3.26 of the National Assembly Circular No: 15/2004 “Planning to Increase Access to Schools for Disabled Pupils”.

2.2   
Improve access to the curriculum
The curriculum covers teaching and learning and wider provision embracing after school clubs; leisure, sporting and cultural activities; and school trips.  Planning for improved access to the curriculum includes consideration of school and classroom organisation and support, timetabling, currriculum options, depolyment of staff and staff information and training.

Schools can use a variety of approaches when planning and delivering the curriculum.  For example:

· Grouping arrangements which enable pupils with disabilities to work with their peers.

· Peer support arrangements such as buddying, mentoring or a “circle of friends” who plan ways to help the disabled pupil access the curriculum and the social opportnunities provided by the school.

· A resource bank of ideas and lesson plans; using support for curriculum access offered by the LEA and as outlined in LEAs accessibility strategy.

For further guidance refer to paragraph 3.3 – 3.11 of the 15/2005 Circular.

2.3
Improve access to written information for disabled pupils

Schools should submit their plans to make written information normally provided by the school to its pupils – such as handouts, timetables, textbooks, information about school events – available to disabled pupils.  This might include alterntive formats such as large print, audio tape, braille, a recognised symbol system, the use of ICT and the provision of information orally, through lip-speaking or in sign language.  The information should take account of pupils’ disabilities and views expressed by pupils or their parents about their preferred means of communication.


Information must be provided within a reasonable time.  A reasonable timeframe would be the start of the academic year for timetables; and the start of the lesson for handouts needed during lessons.

HOW TO DEVELOP A SCHOOL ACCESSIBILITY PLAN

(Section 5 of Circular 15/2004)

Setting up an accessibility 

planning group

Review of the plan







Access audit and 

review of current activities


Implementation







Devise actions



Finalise and 







Set goals and

publicise the plan







targets



Consult on the plan

1.   
Setting up a planning group, the group could include:

· governor with specific responsibility for SEN

· parent of a disabled pupil

· representative of a local disability group

· headteacher

2.
Access, audit and review of current activities

· identifying any barriers to access or inclusion

· review current arrangements

· physical access

· provision of auxillary aids and services

· teaching and learning practices

· the curriculum

· staff training

· the culture and ethos of the school

3.
Actions to eliminate barriers

Short term
· working with a cluster of schools

· share good practice in differentiating the curriculum



Medium term
· ensure all staff have had disability equality training within two years 



Longer term
· make the common areas of the school and selected classrooms physically accessible (the school should work with the LEA to agree capital programme)

4.
Set goals and targets

· goals and targets should be measurable (e.g. all staff to receive disability awareness training within two years)
· they should include time frames and evaluation strategies
5.
Consultation on the plan with:

· school staff

· all those that have been involved in producing the plan

· governing body for approval

6.
Finalising and publicising the plan

· take account of response to consultation

· publicising the plan in the governors annual report to parents

7.
Implementation

· statutory duty to implement the plan and to allocate adequate resources to it

8.
Review the plan

· regular review

· develop evaluation arrangements (goals, targets and time frames)

9.  
Identify success of the plan by: 
· changes in staff confidence in teaching disabled pupils

· evidence of greater involvement of disabled pupils in the life of the school

· greater satisfaction of disabled pupils and their parents with the provision

· audits on the main curriculum areas

· information for pupils available in a range of formats

ACCESS AUDIT FOR SCHOOLS

Identifying Barriers to Access: A Checklist

Section 1

Question
(
(

Does the size and layout of areas: including all academic, sporting, play, social facilitie; classrooms, the assembly hall, canteen, library, gymnasium and outdoor sporting facilities, playgrounds and common romms allow access for pupils?





Can pupils who use wheelchairs move around the school without experiencing barriers to access such as those caused by doorways, steps and stairs, toilet facilities and showers?





Are pathways of travel around the school site and parking arrangements safe, routes logical and well signed?





Are emergency and ecavuation systems set up to inform ALL pupils, including pupils with SEN and disability; including alarms with both visual and auditory components?





Are non-visual guides used, to assist people to use buildings including lifts with tactile buttons?





Could any of the décor be considered to be confusing or disorientating for disabled pupils with visual impairment, autism or eplilepsy?





Could any signage be considered confusing or inadequate?





Are areas to which pupils should be access well lit?





Do areas of storage prevent disabled pupils from accessing aids and equipment?





Are steps made to prevent the exclusion of people with disabilities that affect their hearing and vision from arranged events? e.g. considering a room’s acoustics, noisy equipment and presentation of material.





Section 2

Question
(
(

Is furniture and equipment selected, adjusted and located appropriately?





Do you ensure that teachers and teaching assistants have the necessary training to teach and support disabled pupils?





Do you make the best use of teaching assistants?





Are your classrooms optimally organised for disabled pupils?





Are lessons responsive to pupil diversity?





Do lessons involve work to be done by individuals, pairs, groups and the whole class?





Are all pupils encouraged to take part in music, drama and physical activities?





Are there a variety of activities, including discussion, oral presentation, writing, drawing, problem-solving, use of library, audio-visual materials, practical tasks and information technology?





Do staff recognise and allow for the mental effort expended by some disabled pupils, for example using lip reading?





Do staff recognise and allow for the additional time required by some disabled pupils to use equipment in practical work?





Do staff provide alternative ways of giving access to experience or understanding for disabled pupils who cannot engage in particular activities, for example some forms of exercise in physical education?





Do you provide access to computer technology appropriate for students with disabilities?





Are school trips, including overseas visits, made accessible to all pupils irrespective of attainment or impairment?





Do staff, governors and pupils receive training and education in disability equality issues?





Is everyone made to feel welcome?





Are there high expectations of all pupils?





Do staff, governors and pupils share a philosophy of inclusion?





Are pupils equally valued?





Do staff seek to remove all barriers to learning and participation?





Section 3

Question
(
(

Do you provide information in large print, on audiotape or in braille for pupils and prospective pupils who may have difficulty with standard forms of printed information?





Do you ensure that information is presented to groups in a way which is user friendly for people with disabilities which affect their vision e.g. by reading aloud overhead projections and describing diagrams?





Do you have the facilities to produce written information in a variety of font sizes?





Do you make use of RNIB guidelines on producing written information in accessible formats?





Do you ensure that staff are familiar with technology and practices developed to assist people with disabilities?





Are the “responsible body” aware of their duties and responsibilities under DDA?





Do school general plans take account of the duty to make reasonable adjustments?





Does the school have an adequate internal complaints procedure?





CREATING AN ACCESS PLAN

This is an example of a plan that a schools’ planning group might produce after reviewing existing plans (in particular, refurbishment, admission arrangements and SEN policy), looking at options for improving accessibility within existing arrangements and carrying out an audit of the school site for accessibility.  The planning group should continue to meet regularly to monitor the implementation of the plan and to keep under review the access needs of the school.


Targedau
Strategaethau
Canlyniad
Amserlen
Nodau a gyflawnwyd

Short Term
Availability of written material in alternative formats
The school makes itself aware of the services available though its LEA for converting written information into alternative formats
If needed, the school can provide written information in alternative formats
Term 3

2003/2004
Delivery of information to disabled pupils improved

Medium Term
Incorporation of appropriate colour schemes when refurbishing to benefit pupils with visual impairments and install window blinds
Seek advice from LEA sensory support service and RNIB on appropriate colour schemes and blinds
Several classrooms are made more accessible to visually impaired children
Term 1

2004/2005
Physically accessibility of school increased


Training for teachers on differentiating the curriculum
After an audit the school decides teachers would benefit from training on differentiating the curriculum
Teachers are able to more fully meet the requirements of disabled children’s needs with regards to accessing the curriculum
Term 2

2004/2005
Increase in access to the National Curriculum

Long Term
School plans to improve access to designated areas over successive financial years.  The school decides which of its entrances and exits have priority, and plans to fit ramps and handrails to all of these
Review availability of resources in delegated budget and as necessary discuss with LEA funding under schools capital programme
Over 3 year period the school’s entry areas, the science block and library areas will be fully accessible
Term 3

2005/2006
Physical accessibility of school increased

GE/ER/Cynllunio ar Gyfer Cynyddu Mynediad i Ysgolion i Ddisgyblion ag Anableddau (CR)


